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The article provides a competent analysis of the optimization of the cooperation between students and the intercultural 
environment. In particular, different dynamic subcultural forms of mixed types are described. The author defines the content 
of the transcultural environment as a macrocultural space, which determines different variants of cultural contexts, and gen-
eralizes the directions of forming the students’ intercultural competency in the process of studying professional and special 
disciplines. There are suggested five main models of constructing the content of intercultural education in different countries of 
the world based on the dialogue of cultures: partial, modular, monosubjective, complex and complementary. 

The paper presents the results of the summative assessment of the theoretical and practical aspects  of intercultural com-
petency of students of higher artistic educational institutions, which was carried out for over six years at the Borys Grinchenko 
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University of Kyiv and the State institution ”Ushynsky South-Ukrainian National Pedagogical University”. The respondents 
were Ukrainian and Chinese students of musical specialities.
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În articolul de mai jos se propune o analiză competentă a optimizării interacţiunii dintre studenţi şi mediul intercultural. 
Sunt descrise, în special, diferite forme dinamice subculturale de tipuri mixte. Autorul defineşte conţinutul mediului trans-
cultural ca un spaţiu macro-cultural, delimitează diverse opţiuni pentru contexte culturale şi rezumă direcţiile de formare a 
competenţei interculturale a studenţilor în procesul studierii disciplinelor profesionale şi speciale. Sunt propuse cinci modele 
de bază pentru formarea conţinutului educaţiei interculturale în diferite ţări ale lumii pe baza unui dialog cultural: parţial, 
modular, monosubiectiv, complex şi complementar.

Articolul prezintă rezultatele evaluării finale a aspectelor teoretice şi practice ale competenţei interculturale a studenţilor 
instituţiilor de învăţământ artistic superior, obţinute timp de şase ani la Universitatea „Boris Grinchenko” din Kiev şi In-
stituţia de Stat „Universitatea Naţională sud-ucraineană de Pedagogie „K.D. Ushinsky”. În calitate de respondenţi figurează 
studenţi ucraineni şi chinezi ai specialităţilor muzicale.

Cuvinte-cheie: mediu intercultural, discurs competent, studenţi, optimizare, interacţiune

Introduction
New times require new approaches to the educational process at high school. In recent years, 

competence-oriented education has been actively developing in Ukraine. It implements a model that 
reflects the strategic orientations of the humanistic education paradigm: the focus is on students as 
subjects of life, a free, holistic personality, focused on spiritual self-development, self-realization, di-
alogue and assistance in personal and professional growth. Despite the difference between the abo-
ve concepts of interdisciplinarity as the methodological basis of the new educational paradigm, the 
following promising scientific positions are common:

- the educational process in higher educational institutions should be considered as a dialogue 
between the student’s personality and the educational space;

- the integrated construct of interdisciplinary has a spiritual potential, which helps to realize the 
reflection of the optimal options for designing, choosing and harmonizing mutual understanding. All 
this opens up a considerable resource in overcoming negative tendencies, reaching consensus in the 
space of modern society;

- in the educational space of a higher educational institution it is expedient to organize a pheno-
menological type of dialogue/polylogue, in the course of which there is an exchange of values and 
understanding of the other. Scientists emphasize the spatial-temporal parameters, the historical-cul-
tural and regional contexts of the educational space, as well as its inclusion in the broad social system, 
which generates from the standpoint of the dialogic approach of the world many others. The spatial-
temporal and human components of the educational space of a higher educational establishment as an 
open system determine its intercultural features – between generations, professional, ethnic, political, 
social, racial, gender, etc. In the age of the globalization and informatization of the human community, 
these properties become an integral attribute of each higher educational institution, thus defining the 
need to update the goals, content and technologies of modern vocational education. 

Literature Review
Philosophical and psychological aspects of the intercultural dialogue and mutual understanding, 

mechanisms of forming a tolerant person are the subject of studies of A. Asmolov, M. Bakhtin, V. Bi-
bler, I.Sternin, o. oleksiuk, H. olport, S. Heller, R. Wandberget al.

The theoretical and methodological, psychological and pedagogical principles of forming the in-
tercultural competency of a future specialist, his preparation for professional activity in conditions of 
an ethno-culturally diverse society were studied by such scholars  as L. Volyk, Ye. Chyornyi, E. Zeier, 
I. Zymnia, V Kraievskyi, L. Maikovska, o. Pometun, D. Raven, o. Snihovska, o. Sadokhin, V. Khut-
makher, A. Khutorskyi, g. Chen, D. Deardorff, K. Knapp, J. Knight, C. Kramsch, A. Moosmulleretal.
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The theoretical analysis of the notion of “intercultural competency” suggests that this phenome-
non is considered as a specialist’s professional quality or ability: to internalize foreign cultural and 
linguistic values, norms, standards of conduct; to succeed in communicating with representatives of 
other ethnic groups.

Thus, according to o. Snihovska, the intercultural competency of a future specialist in internatio-
nal relations is a professional and personal quality that synthesizes a set of socio-cultural, professional, 
cultural knowledge, skills of verbal and paraverbal communication, general cultural and culture spe-
cific skills, orientation on communication [1 p. 17].

K. Kovrikova also believes that the intercultural competency of the teacher of music education 
is an integrative socio-professional quality of the personality, manifested in the ability and readiness 
to create a positive space for the musical and educational interaction of students – representatives of 
different nationalities and confessions, taking into consideration their cultural and historical peculia-
rities, spiritual value orientations [2].

Another point of view is presented in the work of o. Sadokhin, where the intercultural competen-
cy of the individual is defined as a set of knowledge, skills and abilities common to all participants of 
communication and necessary to achieve mutual understanding [3].

According to L. Vorotniak, the intercultural competency of masters of higher pedagogical educa-
tional institutions is manifested only in conditions of intercultural communication, where commu-
nicative competency per se does not ensure its efficiency, because communicants lack knowledge of 
cultural rules and the technique of their use. That is, full intercultural communication acts as a con-
dition and at the same time as a product of the individual’s intercultural communicative competency 
functioning [4].

In the study of A.Kostiuchenko, the future teacher’s intercultural competency is a complex perso-
nal entity represented by a system of historical and ethnographic, social and political, cultural, lingu-
istic knowledge, skills, abilities, motives of future teachers aimed at mastering a complex of national 
and universal human cultural values for effective communication with representatives of other ethnic 
communities both on an every day and professional level [5 p. 31]. 

The analysis of recent studies and publications has shown that the problem of forming the inter-
cultural competency of students in the institution of higher artistic education has not been sufficiently 
developed.

The formation of intercultural competence of students
The formation of intercultural competence provides for careful propaedeutic work on the study of 

subcultural characteristics of the student, in particular, the marginality as inconsistency in the system 
of the individual’s relations, and the attitude of social ethnic groups to the culture, natural and social 
environment. This should be taken into account when solving important problems in the design of a 
competently-oriented educational environment in higher educational institutions.

In the system of culture there are not only subcultures, but also different dynamic subcultural 
formations of mixed types. They combine in different versions the cultural environment of the soci-
al strata and groups of the population not on the basis of socio-demographic affiliation, but on the 
basis of socio-psychological, ideological, moral-religious and psycho-cultural character. It is about a 
trans-cultural environment that encompasses the scope of inter-ethnic communication, as if putting 
together some subcultural spaces for others, mixing and penetrating them. This is the macro-cultural 
space that defines different variants of cultural contexts (regional, international, worldwide), and whi-
ch implies intersubjectiveness and universal human ideals.

Subcultural and national-cultural spaces create conditions for the direct manifestation of the so-
cial institutions influence – artistic educational institutions, the media, the family, that is, on the for-
mation of the spiritual potential of the individual. This is the very reality and empirical context of the 
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cultural context, that is, those combinations and connections of separate cultural fields, subcultural 
and trans-cultural spaces that form a single (visible and observational) whole.

In the ideal case, competence-oriented learning (as a process) is the activation and support of 
students’ professional self-development, the organization of self-directed educational activities, which 
involves the active inclusion of students in the organization and implementation of this process. The 
restructuring of relations between the subjects of the educational process also provides the whole 
educational environment, becoming the subject of responsible choice and self-development. Educa-
tional environment means a set of psychological, social and spatial-substantive factors, in which an 
important role is played by interpersonal relationships and the material provision of the educational 
process in higher education.

In view of the foregoing, the formation of intercultural competence of students in the higher 
school educational process can be carried out in two directions. The first direction is focused on the 
intercultural competence of students in professional disciplines (modular version of the model of the 
dialogue of cultures). The second – on the development of skills of intercultural interaction in the pro-
cess of studying special disciplines (monosubjective version of the model of the dialogue of cultures).

Depending on the specific educational situation, the dialogue of cultures in the content of educa-
tion can be constructed using various methods. The experience of implementing the ideas of intercul-
tural education in different countries allows us to distinguish five basic models of constructing its con-
tent on the basis of cultures dialogue: partial, modular, monosubjective, complex and complementary.

The partial model is characterized by the fact that the material reflecting the ideas of intercultural 
education is included in all topics of the training course in the form of certain facts, ideas, and con-
cepts. The modular variant differs in what the provisions giving cultural characteristics of the indivi-
dual and the cultural diversity of society are revealed in the content of education by means of separate 
themes (modules) integrated into a specific training course. In the monosubjective model, the tasks 
of intercultural education are solved within the framework of an independent course (compulsory or 
optional). The integrated model is an integrated training course combining material on intercultural 
education from various educational fields. Within the framework of the complementary model, the 
dialogue of cultures is realized during extracurricular activities: scientific and practical conferences, 
evening parties, thematic excursions, hikes, electronic correspondence with peers from foreign coun-
tries, various kinds of exhibitions, activities and other events aimed at solving the tasks of intercultural 
education.

However, no matter how the teacher uses the constructing method of the education content on 
the basis of the cultures dialogue, it is important that the material offered to the students be aimed, 
firstly, at providing an adult with an opportunity to fully realize his natural inclinations and abilities, 
and secondly, to form his humanistic spiritual values and national identity as the basis for productive 
development, civil society.

The theoretical and practical aspects of students’ intercultural competence were studied through 
empirical research in the K.D. Ushinsky Southh Ukrainian National Pedagogical University (odessa). 
A study conducted by E. Rebrova [6 p.138] used the test Types of ethnic identity (a modified ethno-
cultural variant according to H.U. Soldatova and S.V. Ryzhova). The proposed test [7] is focused on 
six variants of the ethnic variety and designed to diagnose their manifestation in cases of inter-ethnic 
tensions. About 300 Ukrainian and Chinese art students took part in the survey. The results showed 
that the majority of students belong to the type of artistic and cultural ethno-indifference – the eth-
nicity uncertainty in the field of artistic culture, which indicates that there is no interest in this issue. 
At the same time, some Chinese students and a small number of Ukrainian students determined their 
correspondence to the optimal type – positive artistic and cultural ethno-identity. It is expressed in a 
positive attitude to the artistic and cultural values of its people and other peoples and ethnic groups, 
which determines artistic tolerance, intercultural competence [6 p. 145].
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Research Results 
To solve the problem of forming the intercultural students’ of artistic specialties competence in 

Borys grinchenko Kyiv University, a staged section (2007-2013) was held, in which more than 600 
people took part. The objectives of the study were as follows: to identify the assessment of the state 
of interethnic relations, their dynamics and the activities of educational institutions in this direction; 
to find out to what extent students are familiar with the peculiarities and traditions of other peoples; 
to determine what factors affect the nature of intercultural relations; to consider the possibilities of 
educational institutions to influence the intercultural competence formation. The survey showed that 
students are interested in the problem of interethnic relations (74.5%), in some respects (intercultural 
tolerance “transnational empathy”, knowledge of artistic traditions of different peoples), future tea-
chers develop their intercultural competence. However, this process is unstable, not achieving high 
results (21.5%).

During vocational art specialties students training, a system of knowledge, skills and abilities in-
cluding the abilities: to respect the signs of originality and identity of culture, traditions, beliefs of 
other ethnic groups; to communicate with representatives of different ethnic groups, to correctly un-
derstand people even when having language barriers; to see beyond gestures and facial expressions 
typical reactions of representatives of certain peoples, their emotional states, to demonstrate empathy 
and tolerance; to restrain or, conversely, to adequately manifest their own emotional reactions in rela-
tion to the representatives of other peoples; to strive to avoid manifestations of aggression, xenopho-
bia, prejudice; to develop skills of rational behaviour in the conflict, skills of negotiating with partners 
in difficult situations; to adapt to different cultures and act in different social systems [8 p. 45].

The results of the summative assessment of the theoretical and practical aspects of intercultural 
competency of higher artistic educational institutions’ students are oriented towards the creation of 
conditions that provide the continuity and synthesis of domestic and foreign pedagogical experience, 
and update the content of education through the dialogue of cultures; provide awareness of the prio-
rity role of intercultural communication in the multicultural educational space.

Thus, the strategic goal of intercultural cultural education is the formation of a common European 
consciousness among students, creating conditions for learning how to respect the representatives of 
other cultures, and readiness for self-determination in the transcultural world.

Among the intercultural competencies we should note: the ability to take into account the ethno-
cultural differences of the participants of the educational process; readiness to carry out professional 
activity, taking into consideration the peculiarities of the social and cultural situation in Ukraine and 
in the world; the ability to reflect on the ways and results of their professional activities, to provide pro-
fessional communication and the development of the student’s personality in the educational process; 
readiness to interact with educators and psychologists  of an educational institution, etc.

Conclusions
Thus, intercultural competence for specialists of artistic and pedagogical profile is a professional 

quality that allows the future teacher of music, choreography, artistic culture to be competitive, popu-
lar with a specialist in a multicultural educational environment. This is due to the profound knowledge 
of art, the experience of artistic identification, the formed positive intentions to the spiritual sphere 
of various ethnic groups, nations and peoples representing certain strata of the region, as well as the 
polar cultures of the globalization world.

At present, the study on forming the intercultural competency of higher artistic educational insti-
tutions’ students has shown that the issues to be solved remain those of interethnic relations, intercul-
tural tolerance, knowledge of artistic traditions and the internalization of artistic and cultural values 
of different peoples in the educational process.
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